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Abstract
The use of instructional resources in teaching and learning is the basic aspect of any instruction. But it has been observed that some of the instructional resources are inadequate in most schools. The problem of inadequacy of some instructional resources in the teaching and learning has greatly hampered adequate teaching and learning of the English language especially in inclusive classrooms. But the relevance of using instructional resources in inclusive education programme cannot be overstressed as inclusive education relies mainly on active learning, different assessment procedures, applied curriculum, multi-faceted instructional approaches and increased attention to students’ needs and aspirations for self- proficiency. In this study, an attempt was made to establish the available instructional resources for the teaching of English language in inclusive education programme in senior secondary schools in Abakaliki Local Government Area of Ebonyi State. Population of the study was seventy (70) English language teachers. Instrument for data collection was Instructional Resources for the Teaching of the English Language in Inclusive Education Questionnaire (IRTELIEQ). A research question and a hypothesis guided this study. From the findings of this study, some recommendations were made, one of which is that government at different levels should increase the fund allocated to inclusive education programme to enable school administrators to procure the needed resources for the programme.

Introduction
It is an indisputable fact that instructional materials/resources play vital roles in education and their relevance in the teaching- learning process cannot be overstressed. The availability, selection and utilization of instructional resources can either make or mar the implementation of a curriculum especially inclusive education. But in most of the public and private senior secondary schools, most of the instructional resources are grossly inadequate for the teaching and learning of the English language in inclusive education programme especially in the classrooms. The resources like trained teachers, special teachers, para-medicals, Braille machine, resource rooms, learning materials, audiometers, assessment equipment, conducive classrooms and learning environment (physical structures) and so on, seem not to be provided in the schools. But the provision of required equipment and other human and material resources needed for successful implementation of any curriculum are the responsibilities of the administration (Hoagreaves & Fullan, 2012). The extent to which educational goals and
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objectives are achieved will be dependent on how the educational resources are provided for effective service delivery especially in inclusive classrooms.

Besides, inclusive education is an approach that tries to transform education system to respond to the needs and aspirations of diversity of learners. It becomes pertinent for improvement of the quality of such education through the development of appropriate textbooks and other instructional resources and ensuring that schools are conducive environments for all children irrespective of their physical and social status. But it seems that the available resources and conducive environment needed for the teaching and learning of the English language are either not provided or grossly inadequate. Thus, this informs the need for the researcher to examine the availability of instructional resources for the teaching of the English Language in inclusive education programme in senior secondary schools in Abakaliki Local Government Area of Ebonyi State.

The relevance of instructional materials or resources for effective implementation of the teaching of the English language in inclusive classrooms cannot be overstressed. Instructional resources are those materials which teachers can identify, manipulate, analyze, and use to explain basic concepts for effective teaching and learning processes in the classrooms. Owoko (2009), sees instructional resources as not only to teaching methods and materials but also the time available for instruction, knowledge, and skills which the teachers acquire from training and experience. But Oyugi and Nyaga (2010) noted that instructional resources in inclusive education classrooms include: Peripatetic service, support staff (sign language interpreters - for the speech impaired students, and Braille transcribers – for the visually impaired students in the classrooms), community involvement in inclusive education programme, regular and special teachers among others.

Furthermore, other resources also consist of different forms of buildings, textbooks, instructional materials like Braille, clutches, ear enhancement, etc laboratories, human resources and other facilities that will promote effective teaching and learning to achieve optimal results. It is worthy of note that, for any curriculum to be adequately implemented, functional resources such as human, infrastructural, and instructional materials are provided quantitatively and qualitatively to achieve optimal service delivery to achieve the desired educational goals.

The adequacy of instructional resources involves the satisfactory provision of desired quality and quantity of material resources, physical facilities as well as human resources, which if adequately provided will promote effective and optimal service delivery in inclusive classroom situations.

Learning which is a complex activity involves interplay of students’ motivation, physical facilities, teaching resources, and skills of teaching geared towards achieving curriculum demands. Students, especially in inclusive classroom, need integrative and instrumental motivation to learn the English Language.The availability of teaching resources promotes effective teaching and learning in schools, which brings about sound academic performance of the students in inclusive education programme. Colleges of education and universities need to
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provide training and retraining programmes for regular and special needs teachers to equip them, with the requisite skills necessary for teaching all categories of students. The curriculum needs to be adapted and redesigned to enable learners with special needs to learn at their own pace based on their intellectual abilities. This can only be achieved through the provision of adequate resources that will suit the students' need for learning. In addition, good teacher/student ratio should also be considered in inclusive education for the provision of adequate individual attention and assistance to carry every student along irrespective of their physical and psychological status.

Sequel to the relevance of instructional resources in inclusive education programme, the National Policy on Education (FRN, 2013) stipulates that all necessary facilities that would ensure easy access to education shall be provided if effective service delivery will be achieved. These include:
· Inclusion is aimed at reducing the spirit of discrimination among the physically challenged and normal students.
· Adequate and regular monitoring of people with special needs to modify education planning and welfare programme to meet their needs structurally and resource wise.
· Provision of instructional resources which include:
 Braille, mobility care, Braille and transcribed textbooks, abacus, talking watch.
 Audiometers for the hearing impaired, speech trainers for speech impairment, hearing aids for the deaf, ear mould, among others.
 Psychological toys for educationally and mentally retarded.
 Calipers, prostheses, crunches, wheelchairs, artificial limbs, and so on, for physical challenged.
 Audio-visual equipment, internet facilities for the gifted and talented students (FRN, 2013).

Challenges of English language Teachers in Using Resources for Inclusive Education
The problems of teaching students with special needs may arise as visually impaired cannot see some of the instructional materials such as charts, graphs, and so on, displayed while teaching in inclusive classrooms. The hearing impaired may find it difficult to understand the instructions and illustrations from English language teachers effectively while using instructional materials in teaching the subject in inclusive classrooms. The students with special needs can only participate and learn the English language effectively if there are instructional resources like Brailed books for the visually impaired, sign language interpreters for the hearing impaired, abacus for the talented students and modern technological devices that help the English language teachers in teaching the English language in inclusive classrooms. But where these instructional resources are grossly inadequate, the teaching of the English language in inclusive classrooms becomes a mirage.

English language teachers are faced with challenges of mastering the contents of what should be taught in inclusive classrooms as well as being resourceful and innovative to use instructional resources and strategies that can help them achieve their instructional objectives. For according to Idowu and Akinkugbe, (2008:167) instructional materials by themselves
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cannot do much to improve learning without their usage. Their values depend on the resourcefulness of teachers in using them. In essence, for instructional materials to play significant role in promoting learning, the teacher who uses such material must know how and when to use them. But the achievement of any education programme goals depends on the efficiency of using the available instructional resources to impart the desired aims and objectives to the learners. The learners should be trained on how to make use of their functional parts and to provide extra activities or exercises for exceptionally talented and intellectually gifted learners in inclusive classrooms. Hence, the New Senior Secondary School (SSS) curriculum has been extolled as being broad, comprehensive, and relevant to the need of the society and in line with global demand (Eze 2011). Consequently, the Nigeria Education Research and Development Council (NERDC, 2011), aims at ensuring that graduates from secondary schools are specially trained to equip them for challenges of the labour market. But dearth of qualified and trained inclusive education teachers and professionals especially English language teachers, act as obstacles to inclusive education. So, there is need to appropriately help in providing qualitative, intensive in-service preparation programme as well as professional development for all the personnel who will educate children with special needs. This is aimed at ensuring that such personnel especially English language teachers acquire the skills and requisite knowledge necessary for improving the academic achievement and effective performance of children with special needs. This should include using school approaches, especially scientifically based instructional strategies to the maximum extent possible and providing incentives for whole school and prompt intervention services to reduce the chance of labeling children with disability and provide supports to attain the behavioural needs of such children. There is need for continuous training and retraining of English language teachers to maximize whatever deficiencies, they might have in using the instructional resources in inclusive classrooms. This could be periodic training and retraining of the teachers to keep them abreast of the modern trends in teaching in inclusive classroom.

Different subjects in the school curriculum are taught with the use of English language. The multi-lingual society in Nigeria calls for the inevitability of English language as an official language in every sphere of both government and non-governmental sectors in the country. Awonusi and Badzie, (2009) are of the opinion that English language in Nigerian context is used as a language of commerce, government, law, communication, education among a horde of others. Thus, Onuigbo and Eyisi (2009:47) assert that “the English language will continue to be at the center of Nigeria development as there is no immediate alternative language among the various indigenous Nigerian languages.” In the area of academics, it is a surest passport for socio-economic advancement and for prestigious employment. Hence, the teaching of English language in inclusive education programme in senior secondary schools becomes indisputable and inevitable. English language is a general medium of instruction in schools, it becomes imperative in inclusive classrooms to help in ameliorating language barriers among the diverse groups of students to enable them to learn. Ugozie, (2011) posits that any Nigerian who wishes to be successful in school must achieve proficiency in the English language skills. So, proficiency in the English language is a sine-qua-non for successful teaching and learning in schools as it is the medium of instruction in inclusive classrooms. Ugozie, (2011) also reports that the secret behind many Nigerians trying to learn
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English language is because of the economic or other advantages which the knowledge and mastery of the subject confers on the user/learner.

English language is one of the most important languages in Nigerian educational curriculum at different levels. But despite the prime position which the English language occupies in Nigeria, there seem to be difficulties in teaching the subject especially in inclusive education programme. But frantic efforts should be made by English language teachers to teach this relevant and important core subject in inclusive education programme especially in senior secondary schools.

Method
The study adopted a descriptive survey design. According to Olaitan, Ali, Eyo and Sowande (2010) descriptive survey design is a planned structure and strategy that an investigator can adopt to obtain representative data from the respondents, using a structured questionnaire to elicit information. The study used the design because it used a representative sample from the population. The study was carried out in Abakaliki Local Government Area of Ebonyi State. The choice of this area was because it is an urban area where there are supposed to be available resources for inclusive education programme. The total population of the study was two hundred and twenty-two (222) English language teachers from twenty (20) senior secondary public and private schools. Simple random sampling technique was adopted in selecting from each of the seven (5 public and 2 private) schools, out of the twenty (20) senior secondary (12 public and 8 private) schools in Abakaliki Local Government Area. The instrument for data collection was Resources for Teaching of English Language in Inclusive Education Questionnaire (RTELIEQ). It was a six (6) item structured researcher developed questionnaire.

In determining the validity of the questionnaire, the researcher presented it to two experts from Science Education and a Lecturer in the Department of Arts and Social Science Education of Ebonyi State University, Abakaliki to assess the questions’ face validity. In analyzing the data, the researcher used simple percentage, available and not available in answering the research question formulated for this study. Chi-square analysis was equally used to test the null hypothesis formulated for the study at 0.05 level of significance.

[bookmark: Results]Results
The results of the study were obtained with a research question answered in this study as well as a hypothesis tested at 0.05 level of significance using chi-square analysis.
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Table	1:Percentage	Responses	of	the	Teachers’	Views	on	the	Available InstructionalResources for the Teaching of English Language in Inclusive Education.


S/N	Item Statement	Schools	N	Frequency Available
% Not Available

Decision


1. Availability	of	talking	Public	50	0	0	50	100	Not
	books	and	language	Available

	laboratory for students with
	Private
	20
	0
	0
	30
	100
	Not

	special	needs	and	the
	
	
	
	
	
	
	Available

	normal students.
	
	
	
	
	
	
	

	2.
	Availability
	of	learning
	Public
	50
	1
	2
	49
	98
	Not

	material like sign language
	
	
	
	
	
	
	Available

	dictionary for the deaf and
	Public
	20
	0
	0
	20
	100
	Not

	the dumb.
	
	
	
	
	
	
	Available

	3.	Availability	of	teaching
	Public
	50
	9
	18
	41
	82
	Not

	material	like	guitar	and
	
	
	
	
	
	
	Available

	keyboard for the talented.
	Private
	20
	1
	5
	19
	95
	Not

	
	
	
	
	
	
	
	Available

	4.	Availability	of	tripod
	Public
	50
	30
	60
	20
	40
	Available

	walker,	wheelchair,
	Private
	20
	12
	60
	8
	40
	Available

	automatic mobile machine and	good	library	for

	students with special needs
	
	
	
	
	
	
	

	and the normal ones.
	
	
	
	
	
	
	

	5.	Availability of specialized
	Public
	50
	5
	10
	45
	90
	Not

	gadgets like perking Braille
	
	
	
	
	
	
	Available

	for the visually impaired
	Private
	20
	0
	0
	20
	100
	Not

	for reading.
	
	
	
	
	
	
	Available

	6.	Availability of specialized
	Public
	50
	31
	62
	19
	38
	Available

	professional	workers	to
	Private
	20
	12
	60
	8
	40
	Available

	                assist the regular teachers.	



From Table 1 above, items 1, 2, 3, and 5, have 100%, 100%, 98%, 100%, 82%, 95%, 90%, 100%, of the facilities/resources are not available in both public and private secondary schools respectively. But items 4 and 6 have (60%, 60%) and (60%, 62%) of the resources available in public and private secondary schools in Abakaliki Local Government Area.

Hypothesis: There is no significant difference in the responses of English language teachers of public and private secondary schools on the available resources for the teaching of English language in inclusive education in senior secondary schools.
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Table 2:Chi-square Analysis of the Responses of Teachers of Public and Private Secondary Schools on the Available Resources for the Teaching of English Language in Inclusive Education in Senior Secondary Schools.
	X2 calculated
	df
	Significant Value
	Level of significant
	Decision

	0.24
	5
	.877
	0.05
	Not significant



From Table 2 above, significant value is greater than the level of significance indicating that (8777 > 0.05). Thus, it indicates that there is no significant difference of the responses of English language teachers of public and private secondary schools on the available instructional resources for the teaching of English language in inclusive education in Senior Secondary Schools. So, null hypothesis of no significant difference is accepted in the responses of public and private secondary school English language teachers on their views on the available instructional resources for the teaching of English language in inclusive education is accepted and therefore upheld.

Discussion
Evidence from the findings on the extent of availableinstructional resources, the English language teachers unanimously indicated that there are no required available instructional resources for the teaching of English language in inclusive education programme. This poses a major setback in effective teaching of English language in inclusive classroom setting, as no meaningful teaching and learning can take place without the required human and material resources. Most of the schools are poorly equipped with the required instructional resources which hamper the efficient teaching and learning of English language in inclusive education programmes. Instructional materials/resources which are often not available and if available are usually outdated are not relevant to what is needed to teach English language in inclusive classroom effectively. Therefore, Hoagreaves and Fullan (2012) posit that the provision of required equipment and other material resources required for successful implementation of any curriculum are the responsibilities of the administration. Thus, there is an urgent need to provide relevant and functional resources, if adequate teaching and learning of English language in inclusive education programme will be achieved.

Conclusion
The main purpose of this study was to investigate the available instructional resources for the teaching of English language in senior secondary schools in inclusive education programme in Abakaliki Local Government Area of Ebonyi State. The result of the finding showed that teachers unanimously agree that there are no sufficient available instructional resources for the teaching and learning of English language in inclusive education programmes in secondary schools. The less-than-optimistic responses of the teachers on the available resources in the study, suggest that educating physically challenged students in ordinary schools in Ebonyi State requires substantial increase in provision of instructional resources for the teaching of English language in inclusive classroom to succeed. So, there is an urgent need from the stakeholders of Education to resolve this dilemma.
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[bookmark: Recommendations_]Recommendations
Based on the findings of this study, the researcher made the following recommendations:
1. Instructional resources and multi-faceted equipment need to be provided and used by the English language teachers in teaching in inclusive education programme to achieve the desired aims and aspirations of the learners.
2. Relevant seminars and workshops should be provided to engage and train English language teachers on how to use the available resources effectively.
3. There is a dire need for effective collaboration between regular teachers as well as special needs educators for adequate utilization of instructional resources for inclusive education.
4. The government and non-governmental organizations should increase the funding of inclusive education programme to enable the school administrators to procure the needed instructional resources for the programme.
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